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ONWARD 



A TRADITION CONTINUES 



U is much c:isici to coiiEinue a triKiiiion than to estabHsli one. The 
jounuil tiiat Don Williams began wiih modesiy ami enihusiasm has, in 
three years, established itself ns a pniciicah creative and infonnntive 
relerence for teacliers of S\K'cd:. CoinmunicatioiK Its rcudersh.ip is not rc- 
stricted to tlie state ol Florida but iiuludes re.:;ion:d and natioual sal)- 
scribers. Coiiiribuiors to the Journal reprebCiii scliolars in Florida and 
eight ee!» oil icr stales. Articles cover topics of interest and relevance for 
teachers frojii die elementary school thiou«^h the ihiiversiiy. In its lelative- 
ly brief history The Florida Sprrch Covunxinkalion Jourual has made a 
significant contrii;u:ton to the advancement cjf scholarship in. the field ol 
Speech Communication 

As the neu" JoujDal editor. 1 ihank m\ predecessor lor provi(hn,u a 
soh'd foun(5ation oi schohirship. His elh^rt iias m.ule my task one that 1 
am eaj^er to bcfrjn. llw loinnal will continue to lunction as a tornm for 
ncnv ideas, cons'idereii opinion ami iniellcctua! L»TowdK Our •^oal will con- 
tinue to Ije tlie in/provcnient of teaching; S}>eech Conmnmiration. A Koriln 
trarlition has f)cen cstablislieil . . . onward! KPT. 



■> Ire i9T5 FSCA Ccuw'enticn featured 5 presentation by Professor 
Michaei Burgoor- on the relaticnship be:v.'een en^piricel research and the 
:? jbs'3nce of classrccm public speeking instruction. Reaction to Dr. Burgoon's 
^e^-i3^k'v, ■■•vas vocel, varied and plentifui. ^or tiie beneti: cf those v.- ho did 
no: hee-r Dr. BurcQcn's intorrnative 5r J provocative presentation, the editor 
■fpvired nirn to share his thoughts witi- The Journal readers. 

In contrast, Professor Ed VVycoff, Coordinator of th.e Basic Speech Course 
at Florida Technological UniyerF.ity, was asked to present his position on the 
value of The traditional approach to teaching the basic speech course. 
Neither -vVTiter has seen the observations cf the oiher. 5^th are invited to 



sue cf The JowrnaL ConnnnorMS from 



readers are always welcome and encouraged. 



ri-RFORMANCK 
NO WAV in RTN 



COTRSKS: 
A RAILROAD 



Mi{ li \i I r>rK(,iM)\ 



i iKjih- wh'.'ii ;i ' pi '.'pai r"^ j in.iniisdipi tui ]>ublit at ion in ;i 

I »iii|i.*ss;f>n;tl journal, he dac^ so u'itli ihr hope that it \vill h'." \vc-ll ir(ri\cd, 
niakr diarii;t'^ in ihr kn< i\\ k-tl;4f ba^c nl ihr li i j >li lu'. aiiil frufihh; l)i ins> 
him iK'i sonal u'\%ar(ls in llic \va\ ol juaiM'. it'C(>^niii<)H. <'U . 'I' l)rin<; im 
sn-;h i taiioH lo lhi«i i.isk-. lice .him- oi \hv iialim ot liu' ,ic;i(UtsIu|) ol 
Tills journal and ihr natuu* ol nn \ir;vs, I rxpcct urithcr nni\fisal j>()si. 
live u\i( tioji nor niaNsi\-c* l)L*iia\ ioi al ( hanL;t'. FumIici-. iliis \)\vcv uill not 
add lo liic knn\vk*di;t' basr ol the dis< ioi tins articU* a:ul it^ rejoind- 

er aif inrrr]\ i cstaU'iiU'iits of old ap'^niiicnts alu\'id\ rcsolvt'd. at llu' na- 
tional Ii'vcls ol our dis( i j)Iiiic'. I Io\n (*\ ci\ i ijclicw ii is wortliwliilc to tori- 
sidt'i ct'Maii! issues conrci nini; our tt acliini;. I Io|K.'lidly. siuli an t \aniiiia- 
iitni Ciui only luiicfK the.' discii)liiK'. I am siioii^ly opixjst'd i(> ,S]X?t'(h 
bcin.f:^ identified as a l)^-dai;o.i;y oi jjcrloiniaiue, 1 hclicvc thai courses 
thai are |)riinarily iierlonnaiue oriented have little jdace in our cniri- 
ciiluni. Moreo\er, I l)elie\e the jjuhlit sjjeakin^ oiiencuiou has acUially 
in)j>c'<led (he intellectual ,i;i()\vtli ol our di>^cii)line.' I hope my \vntin,i; is 
as unanii)ii;nou.s about tlie.se mallei s as are mv leelluj^s; I will attempt lo 
hiiefly outline my ol)jec!ions and ofler suhsianiive sngjL^cslioris in tins 
article. 



Micli.n l Uiiii'/ioii \^»^(>( i.iic I'lOliAv,,! ,)| St)i i(li ji ilu- I'nivt'i.Ml; nl l loiivia. 
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Periormancv Cour^e-i: So Way To Run A Rfiilntud W 
Thi-: Case: Against Plri ir Spk.\kint. CciLRiRs . . . 

M\' initi;il concern about :>uhlic speaking courses c:inie several ^ca^^ 
ai;o when I ;v-.is teacliinii^ in .-ni in^Litiuipn liiaL lia*J. sjjccch and non-six- cch 
tc'ichcrs in ihc same adniinistraiive unit. The basic course in Speech 
jjrininrilN jxrifornnnicc oriented. Thai is anotiier \v:iy of sa\injL; thai, each 
student .j^avc five or six speeches, ami the |)rofessor imparted content in 
whatever h'tile time was left. As sort of an intcrtNtini;. albeit unscieniific, 
test oi the eflects ol a jjnhlic sj>eakin,i^ course, we inade some com j^arison^. 
We had i)Oiii s]>eech and non-speech teachers assi.iined xn teacli tlie in- 
irodnctory public spcakin|^ course. We had the students ])iesenl their final 
speeches in hont ol tincc faculiv mcnd;ei >. We found st/'jx- intei e^tin.^; 
ilitiii;s, Fit^^L. Liie coiieiaiion iietwecn esj)erience(i ieaciu*i> ol .Sj)eech and 
]>eopU' wiiii no i(»nnal exjjeiience on iaiin<j^ oi tlu- (juality nl fnial jx-r- 
iuiniance'; was greater tiian .90. Wliat that saN>. I *;ue'is, is that peojjle 
"know"' a good or bad speech wlien ihey hear one. It also says iornial 
training may have little to do with the ability to judge the s|>ecch act. 
The second thing we found was that students did ei|uallv well in classes 
taught by j:>ersons Ironi another discipline as in classes laiight by sjicech 
icaciiers. A third manipulation was affected without the knowledge of tiie 
facnltN' e'.'ahiating sjK'eclies. Students wliu ^s'Cie taking a non-jx-rlnrniance. 
iulcrpei'sonal communication course also gave sjJeeches. The ama/ing thing 
wa> thai their S|x.'eches were e(]na! in (|ualii% to the students completing 
a {>eriormance oriented puidic speaking course. 

'I'his troubled me at the time and still boiliers me ioda\. it suggested 
to me that our basic course iiad real |jrobicins. Moreover, it suggested 
that it didn"i jnallej- who taught the course cr uliat the course (o\'ered. 
studejnts ditl ecpially well on the jjerfoiniances. Kinally, ii suggested tijai 
regardless of the educational backgiound ol the teacher, speeciit s weie 
e\aluaied in the same way. ()\X'r the years. J iiave it)rmuiaied what I 
tiiink are valitl critic isnrs (d public speaking and other ]>ei loi niance 
oriented courses. 

First. 71'///// is hri>n^ hniu^lif in ntafn' pcrfoynunKc fijicnfrd loinsrs is 
f'f'l isovi*n()fiic iinth ilir Vi'si'tirch iitinxrlrd'^r arniliildc n; ihr iludjArin, 
'Fiiis particular article is not a research monog!a|)h but I will idlude to a 
few examjiles to demonstrate m\ jxjim. The enliie area oi sj)eet h /message 
organi/at itni is an ext elleiu exemplar. Man\ j/uMic sj)eaking texts hea\ily 
stress the need to organi/e s|K-C(!ies in /^rcvrr/7>rj niainuis. Ii is claimed, 
sometimes exjjlicitly and scjmetimcs im j)li('itl\ . liiai f)ur kno\\l>."dge iiMh- 
caies a SjX'ciHc lelationsiup b(rtween lyj^e oj annnint o( oi !4;ini/ ti ion an<l 
connmniication outcomes such as comprehension and pet suasion, M\ le 
view ol tlu' a\'ailal)iC re><j.ircii litei.it uu- iones im- ui lespond "not so. mil 
proven," 



liulf t<' do "".vitii inMinni^ rxrrj'^ whia \i\:h\'J cmt.- nii^^iii i:ct in :i public 

Si mi I::: ^taicinrnN can \k- aboiil tin' ni (.-vidL-iu i-. Siiux* lliciL- 

aiL* (:\c\-llr;il oi t!:c liU'i-aUllX- on L-vitlrlKc a\ailah]c. I ^\"ni 

jcjirai liir fin^liun^ Iu.iv. liou-vv c'l. i wili tcil \oii that iu\ uatlin,4 ibc 
M >ra!c li liiriatiiu It ai's nic* to ( oiu liKii.- tlial liu'^t* ^Hl^IiIl^^ aic nol ujh- 
^]^tl•:iI \%iih lilt' inarcii.il ^i-iicKilh Ujiiral in Ijci:innin,i^ cji a(iv:Mi(C<i tcM'* 
in jjiiijlic ^j>cakin,Li. 

^c^(*:l^lb on fflm', n] ^.ouic/ 1 1 c'c!il)ilil\ i^ al^o nc»t con'^i^lcni v.ilh 
\]]r (()nt''j>[^ ^rnt'ialh iiaiiMiiintd to the inn't'i a< hiatr ^l^(h•n^. Ai"i^^^tlc 
w.ss not tiiv la^^ jHl^()^ lo pioviJc iusiulii^ on iln\ (onstinci. We now 
knov/ a unar Weal aijoni th»' nuiliiilirjU n^^ona! njinn- ol i » cdiiiiliiN . >r»)H*- 
«>\tr, niiuii i^ kntj\\n ahoiu th^' init-i acntJii ol cu'iiihiiit\ and a nnnihti" 
o{ uihci ( onnnunication variahlis. \r\. / do Jio: mc tiiai niaiciial hcinij; 
tlilluNCii to ihi* sindcius in jjci ioi niand- f>nv'nt(*<l |inl)li( sjK*akin<L^ rotn^cs. 

\]\ s('(()nd (iiiicisni ol pnblic ^[)caknp_; ajjj)ioa(hrs to our di^ciJJlinc 
thai vvr// t:N aj>h)(i<i(h 1(/<I:\ us in tn (i ^^tdtu T'/fri' o/ ////• <l\s(iplvn\ Pic- 
sdij^iivf aj)i>i()a(ht^ thai li-atl ^!ud(Mlt^ lo believe ibai liieie is a *'ri<ihl oi 
\\'1(<H'_;'* '.\A\ [o sjnak drUN ifie uulion that ((Jiiiinunit at u ju Is a jwocess. 

Mutli o' die le.i^un lor si;ui( \ieu i\ dial the j)eoj)]e wiio ;ne 

ii.miu.mI in t!ie i hetoi i( al-( rii ii al area< c)l field eml iij) bein;^; ihe jM<>- 
U'Mois and !r;i(luis oi puljbc sjjtMkin^ (ouims. I hiir training ni Ialionab^- 
\\k j>hiIo>()|.<hie> tloes liide to »dlt»u ilieni U) \ie\v knowledge as tentali\i'. 
I'lie >\^tein ol thou'^lit is noi sell-( tni e( linjn in tliat criticism :nicl inter|)reta- 
tion oi Idsloiical (ontexts and indi\i(hial ^jn-cdits is not obje(ti\'e noi" 
nuu h nioie than e.L;oeeiUM( sj>e( ulalion. riu*ieU)ie. j)i cm i ij>ti\ c sUaiei^ies 
for "i^ood" |>nbli( speakiuL', (ontinuallv i;niiL»ht because "du.y have al- 
\v;i\s i)een iau;^!u that \\aN/' Miuli of tiu' fust ^■ritiei^^l 1 U'\'e]ed has to do 
with many pubhc speaking leaclu'is not wanting :o i>e eoniused wirli the 
facts. 

Althouj»l] I ba\c Iitard j>ubli( sj)eakinL^ leadieis tlaim that tiiey clo 
teach current materials and use die latest in scicntifu itseareii. this does not 
seem to !)(' uidesj>re:id i i tiie disc ipline. For one tiling, it is diffitiilt if not 
imj>()ssible to:' j>eo~ ie who are not trained as i est\n c liers to evaluate I'C- 
seareh. Thereloie, iheix: is ;i consideiable la^ between the discovery ol 
knowleci^^e and th dilrusion of that iiilorniation. 'Ibis jmiblem is not 
inn*(iuc to out disc pliiic but allects all areas of knowlecli^e. Ibnvcver, this 
pioblein is made more severe when there is nrtijfr ycyistanrr ta thr dillusioft 
of ideas. I sinterel' beb^M e that is the case in certain aieas of speeeli. Foi 
exain|)le. if one w<.ir to actC|)t tlie la.ci thai oi^ani/at ion matters little in 
a s|ieech- many assum|)tions would also have ic» change. Pedaj^o^ical c lian^es 

t - 

t 



ivDuki i^ivcii ^nui L- i cali^lic L•\]^JLKlliu^^ lii.-iiiii Iim-.-. their t *ii!iinii!3 :< :i- 
lioii hch:.ivi<jr u-::s iikt-h lo ;iiit'Li othtri^. M:ip.\ v.-hw ii-jlic-vt.: iii 

am! (iclciui |;ub]iv' ^l>cJkiIiL; c^.)^lI■^c^ {.)ti tii- h-.i^l^ !;i:a it ilic ^uui-ui 

"oi L;;ini/e ajjiuttic^i tii uuLilil ]k:\l' i*> ! t. f". jlu.f ic- ilicii |>ij^iiii jii*.. 
'rii:it i^ \\\\\ I Llaiin ib.ere i^ .5(.ti\e iL-^i^tiiiur in L!3;!:iLit-' in iIun iHm i]>liiu-. 
h would M"nij)i\ iL-wiiire too mtuh (Ikiiiul- ;inti ;i uicjl ilcjl u{ jj.fiii lu 
:u<L Ui the cnipiriral c\'iiiciKt* <»n luiv: ioiiuiuiiiic aiioii icjih ojH i .iU s. 

The third crititiMii (<in(t;ins tJu- la I: nt o''jfrti:'t\- :y:lif}r}it in tht- 
(iitu'al i)rrU)rtr]{ir.cr (ji'm !<it i '/n :o o-iy d: ui 'h'. Mudnu^ rt'(jiiii"c-<! 
to |icrloiin ill highly aiiifuiai ina!n;t;is tliai au- ]>r<jhal>i\ hd iiunv fllati\c 
in reality than an) othn st:atri;> mii^ht Iju. The siiidrni In lait h alluwiil 
lo hr r{-{r( ti\r il it \ i<>]:'.ti'< t!}t' !t;:u!it':\ tj} \s "rii^hi." I n- 

lort luiatvh . jiiv^n i|>? is f ditiunis i '.■!>! .'-.'-ut w.h;!'-. nii'lddv t Lt>- 

and mostly niiddlc-ai^c values about the ]>i ()j>ci ua\ i<» unninnnic .iic. \Vc 
shouh! he in the hu^ilIc^^ of uiidriMaiulint; all kinds <d ( oniin nni( at i< >n 
hi:havior. W'c shouKl \k' t luoiii aiiiui; siudLiiis to cxjK'i inicnt with, and 
dcvcloj) sii atcL;irs hjr intcj |>ri M)nal riiec (ivincss. I lliink ihc it'IiaiKr on 
j)rt->{ 1 i j^; j\ c inodeK in tiic sc j)ul>lir sjieakini; (<»uis('^ i('|jM.*s<*nis the 
lcniaii( deNtriiction ol tiL*aii\ii\. 

I Iiavc made sojiic slionii. une<nii\'ot al aNve!!i')n> ahmn \\n- laik nl \alue 
in |>uhh( sj7r -.k'n*.;. Ahliou'^h iiLin\ rcMdns ol iln'v jotii nal ^v<luld ({i^a;^M•(• 
• \\]{]\ ihese assciiiuns. iIua wouhl aI>o he hai d-|>i ts^ed to leluie the ihai.ui'^. 
It divimhs me i^reaih thai so Utile ^^^tematl( data lla^ Inei. a.nia^sed to 
Mij)]>oM the enHa(\ oi j )ei h'l nunu e oiienteii eouiNCs. Wlui i dc dal.i llial 
i^ a\ailahle is in llie loini ol testinion;. Ikjih j)uhiie ^j>eakin^ n.ulM js al>«)nt 
ln)W mn(Ij siiMleni impiovement ihe\ oh-eived" or jroni students tes!it\- 
in*; ahoiit "how \ahiahle the loui-e was." I do n(Jl douht ijial students 
t»iv(.' "belter" speeches a.t the l'IuI ol a (onise th;ui at ilie i>e,uinnin.n. '1 hev 
leau] what the |m)fi*ssor wants and are nioie al)!e to product* thai whidi 
is exjK'ded: moreovei. they |jro))abIy less anxious in lioni ol ilu* s|n'(ific 
class. 

Wdial is not ni e^■ldence is whetlier liie student is al)h' to laiiN o\i'r 
Ol generalize the |)ariic'niar sj)ee( h-niakin^ heha\ioi to othei situations. 
It is also not denionstivit ed that those j)ai titular learned, >(;<•( Ii*niaki ni; 
beha\ iors aie the most e{ie( ti\'e in |)roili!( in^; desired lespon^t's in leal 
siluaiioiis. A cj itic (not one tiained in the m ieiuilu inei!io<i. though) nn*|^ht 
resj)ond that ihcie is no eN'ideiuc hj jnoxide hu k ol siijipoit for j)ei- 
ioiinancc courses. That is what disturbs ine. Theie is no evident e eitiiei 
way. ()I)\it)usl\, the tjucslion has not <^enerate(l leseaidi loi a \'aiietv <j| 
reast)ns. Rival hvpotl)' 's ronceinim; \vh\ im|m)\ement is "deinonstiatetl" 
aif siill oj)en tt) sjku iilal ion. Tin; pioiessjon sulleis liom lat k t)l data abtrnt 
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.'.:) :i.«|m;iu- in j !■ t i" >m to ihi- lic:.. %.!!iLvi tniiiriJl ]^ •--su'-^ri! I^^ Si.>vL-r:!. 
In i;ui. '-iiulrn!'' :inii f)i!:t.-r i:t('jlt\ :ilikv i 'vi • juic v oin iiu cd ili.'it tiic uiih 

lr>|fllUlH. Kf\\- o{ jji liu' | »! < !« >n l.fii'.'Vr ^Iltl! .1 J-H)}H)v;li()n. \fl (Ull 

itMiiiir.u mriiioiK :ii::!:ii;int iriii'^:'! itj '.ii^-ciKi :iv. oiuuioilcti loui-^r tlo 
liuir lu losTri :in\ <»ihri i!n:i'_;f. Tiiv in^inuioi is <»l!tn toKcd to alMlicaie 
((»:ili-ni irs]M>n-il>il4?ifs in tn di v to iilldv.- mhtk icni linir lor pci foi iiKincc. 
^<Miu- VM'U ;^(> \nv :is T«) ''nLi.Lic^l th'U Off fr:l\ :i'<r; !tt It^irn In rofi m a n I'tslr 
if^fhjic is *'iunniui \;>rii}:j?i^. 'I'liis :ui:il( v^jon^ to [jfliL-vini; n\ir 
riiix \i-:n\\ to be .1 ^oi inio^isT \i\ ■ h;iTnin'4 tlu- tti lini<|ni> ut .mil t)\ 
• I'linu j»nl>l!( <»]»inion pnlliiiLi. 

1 ihink -ivt* wnnhi 1m.- IhmUt ^riM'il i>\ ;j((L']>tinu ilic !.u! iIkK (onnnnni- 
iiitiun <)(Xtn^ in ;i (»t lontcM^ /f-u. <l\;jiii(. ^inill uiotip. oni-io- 

ni;in\. iK.i :i'n<l -cim-s a \:nivtv ot luniiit>iis im ni:ni. DilitiiMil \;ti 
opci.iti- in ihcsc --itualinns to |>ro\i(k- dilioiinLj nnti Mines. Mnch ot onr 
( oininuni( iilir^n o(cu! s in intci |xm s<)r;jl ;nui sni:ill iLiioup (onlt^ xts. Vcl liu* 
(liMij)linr li:is nr;jT("! liic < »: ir-To-ni;my (ontcxi :is ii it were ilu' hes! vehide 
liorn whicli n> nn(!ei-t;jn<l Ui\.\\'i\\ ol luini.m < DinTiinnitaiion. \Vc ;ne 
linked in ili.n .1 pri'^rMi wiio I. Ill piu(ln<<' i.i;'»n:jl "t onnet R''.! 

lom^t" in .1 |njl)!i( >iin.!lion uill .iU»« lu' .1 i.itiuu.}! ti<<i'»ion ni:tkei in a 
MiKill uioiiji. ;i niiNiinu iiiend. «»i .1 Idviiiu |Mnnt>" Tiu' pi e^nni])ii<>n is 
not niiidr l>v ilu- liriendeis oi tlie piiMii ^| ^'.-.ikinL: liiulifion llut ific 
"^{•nci .iii/ai)ili!\ tiom etlcitiM- inlci pn Min.tl < onnnurii< ;noi to ellr(li\c 
pulilic spi:ikn niiulil Ije :i incjie ieasMn:il)le '4('iKNili/;ii ion to in:jkc. 1 lu-ii- 
is .1 wealth nl (kiij in sniiuest the v:iliililv ni sucli :i j>i e^nniption. It 
|HMj s reason:il)le to nie to strurtnie intioihu loiy (ouises in Speech s() 
thai simlents i ii\ cstii^.iic ( oinnuniic ation in a ninnhef ol (onlexts iiKhuiin;^ 
(he one-to-nian\ silnalion. It also aj>iJ< ais ieas(jnai)Ie to ine to exploie willi 
l)eL;inninL; siutlenis some oi ilie Inndlous ol ( onnnnnic alion that ale not 
best stnilievl in the context o| pnhlit speaki^^^^ I'or example, the develop- 
i/ieiit oi .i(iiriii\. MJunnunic .itiun sutijj 141 .it ifu .u ion. and tonniiuniia- 
tion to resolve (onfliel aif prohahly not hesl stmiied in the (oniext oi 
j;Litlorm sj>cakinfT. 

We must strnttmc eouises so tiiat stndenis (.m apj)re(iale the (om- 
plexity of connnuni( ation while nndersian<line; that iiiiic h is known aiM)nt 
the dcseri|)ti()n ol that process. We are sellini; oniseKes shoit hy pioinoiin,i; 
jK'rjorniance romscs dealiiit; with this limited context. 

AKf-l MI NtS Sl IM><)RTlN(; Pl-.RI OKMANC.I Cot Ksl.s *1'HA1 I CaN N<>T AcCI IT . . . 

In addition to the intellertnal . jouinents ahont |)erfc)rman(.e (otnse^ 



that I hiivi: rt:vic\v'cd, t!:e:t: arc scverril p3aci:cal :ir;:u:ncnt> oUcn acvaiiCeU 
in >u]>}^jii o: {>nblic >jx:-.'ikini^ co\n'>v> iliiii tienia!!'! leiuiation. 

()\cr tiit: pa-t SL-vcral in()!nii>. I h:ive I'.canl, "^LVcnil stJcclfK jxj-itioiiN 
:kIv;i!:-.: lO >ijpjx>rr a iva^Ic coki >e in public ^]:^^:ak^n^. I fiiul iJie^e ai iru- 
nit:nt> :o be generrilly unaupealin^j;. 

Recent In. I iiaw Iitriiul ihni >iiiticnt> are coin.i::,; h:ic\i in j>iiblic sjKjak- 
injLi; courses hccaii>c lhe\ rc:roii;ni/e p< )>>e.ssirjL; -wc;: a >klil lul^ ajj[,^L-aI on 
llic job market. 11 ii particular s]>ccch tlcjxntinciii is locitcd in a collcuc 
oi Business Administration that ila^ octupaiifMial iraininvc as its mission, 
tht-n this is a fine argument. Hc^ivevcr, most of us work in a cr>llei^e wiu^sc 
jirime mission is tlie liberal education of iiudcnts. It i^ ironic to nie that 
the >ame jx.'0}jle who are mrx an^uinu lor the merit oi public sjjeakin*; 
l>ecause ot lljis practical im|X3rt were the ones (iefentlini; the peifoniiance 
(|ientalir)ii as a libcrali/in<; influence wlien 1 fiisi entered ilie profession 
a Vc( a(U* aL»«). 1 remain untonvinced tlial a ])t is(Mi educated in interj^ei sonal 
•conmiunicaiion is any less employai>]e ihan one wiio tan dclixer a sjK:t.Ln. 
Hut 1 remain totally convinced that uc must resist die urge to let our 
l)asic course be dictated by economic and occu|)ational demands. Our 
pro(hict niust be ethicated jK'opIe. 1 I)elleve siudyin,i^ communication func- 
tions in a variei\ of contexts is liiat kind oi general education. Ceititinh 
tin's is the case wlien compared to studyini^ communication in oidy one (on- 
t(.\i: j^Iaiiorm sjK-akini^. 

I also reject the ncjiion tiiat l)ei)aitments oi SjH'eth'aie "obliL^aled" to 
|jrovide courses in public speaking simjjU because othe: departments -in 
.their in^iitiuion want iheii majors la liave such a (ourse. We must make 
iinelledual decisions alK)Ut tiie tlomain of our disciph'ne. Tins can not be 
lelt to the discretion of otiiers wh.o do not understand us as we undeistand 
our>('lves. If we must educate other departments as xo what .S|K.*e( h should 
be. tlien so be it. It has been mv experience that many depaiimenis ton- 
linue to re<piire a ]xTlormance <iricnted pui)Iic speaking course simplv be« 
cause they are not aware of wliat else mi^^ht be available. 

Some dej)arlmeiUs Icar tliat die abandonmcin ot iraclitioual j)erlnrniance 
couiscs will sonieliow letluce theii enjolhnenl whidi will in turn redute 
their insiiuctional bu(l<;el. I'his [eai- is es])e(iall\ acute in dns stale at 
this time. IIowcNer. wlu'le one can i eject on the basis ol priiuijile a iiotitMi 
oi disciplinary definition based upon notions o( fiscal diieria. one nnist 
concede that piactical considerations aie important. I would counter with 
the iacl that emc)lhnenis hax'e not declined with the abandonment ol jx'i- 
ioiniance ccjuises; in lad in most cases emollmenis liave iucre.jsed! I jie 
second lactc)r lliat. nnist ■ be considered is that public speakinjn ctjuises 
are horribh' e\])ensi\c lo ojx'raie. l\nrolhnents must be limited il the- 
primarv acti\ iiy in the class is oral pei ioi niance. "I he liteiaime in<licates 
a\eia«;e class sizes of ficnn la-L*r»; students in a topical class in public* sj>eak- 



il.:^^:-^ ..n-I liijui;! vi i : « il h: 1^ I M ^ ii! : I u i i !i i> ironic to 

t \ i :• iliuu i)i::ini.ii:ii:ii: i iuli\ itiiKiIh 

♦ ■\ ; .ri in u |>v-f>jjk- in tia- position o{ <iin(|uiiiu ^|)c•t'c!l^^. Of (oiii^i-. wr 
ki:«)V,- ih.ii tlic ^^.ilIn<I! (!riL■n^lL•r^ <»{ |>iii»l:c' ^r«'*;iki li;^ chnm iUai \]\r innvt 
I<;)riHn!x toiiif^ lioin fM\iir4 ihc stutliMiis K-(ciM* !>h>- 

[ tliiiik 'li !f »!)•• ' )!iM'!i ic .1' ^ir:'f'iM> .*>(■ ^■^s ini|M»''»nt ilrni tI--* in- 
it'lb iiu.il ^)n^^. 1 i t iu^i* tn iruihl i!k* < {m < ninmuuu ;ii ion i!u'oi\ (ouiscs 
nn ilu- it;i>i> \\uii i1k'\ i;in ^crvc inoic nIwiK'HIn loi Irwtr dnll.ns. cvin i: it 
i> line. I I<n\<'VL'i . I ii'jrft the :i!^nnu'nlN m( tlu* |j)np]ut^ ot doom who 
iMul hitiri ;iljMin tin* Io>n oI siiMlcntN ;»n(! fnianci;!! iiiin ol 

ilnir (lf|);n tniinr> il iIkv do iioi iu:ji!H:iin pr! |oi maiK i- oiicmcd |)iil)lic 
Np( :jkinu <omM >. In sui li iii:iiul('n;in( <■ ol tliot- (oinscs In likch to 

i;insf .in uni.i\ oi iiMc rni:m(i:ii <ii:iin on ilir di']»:tnnirni> inxohcd lor 
ilu-ii- iin \\:\\ lo] couiM'N to ]>.i\ tiu i; .nui jMojjcih Tn:iin!:iin 

llu- kind o} I >rj|Mnn:nu (■ ;i<nvitii'N s:\'u\ tt) Ix; U'jniird. 

"riic fm.d :nu»J"i<Mit lb;in I <;ni not ;it ( t pt ilir (umiiKin utoit 1 lir.'n 
tKuii otliii> tiiji niv <on(tin> un. i!id\ ilo not .i]>}»i% to tin-ni om to 
fVfiAone cIm'. M:iybt' other piopU' liu- ;4uih\ oi the kind^ of tlntiUN I ;ini 
Ix'inir iicc ns;itoi v ;ihout hut it is tci iinnh noi ihc < a-c in tlir ( las^^i ooni 
ol aiivoiK' 1 ha\f i'wv talked lo. I. ike I said, thai is one ol the* aii^uinenls 
I do not anepi. 

FniNCs I Do r,j I II VI . . . 

I I)elieve an<! ni;/ny other people l)elie\e that die knowledge Iiase ol 
tiiis discipline niiisi he based on scieniifit leseaich. We liave i<»ineiit 
resjx>nsihiliiics and must transmit thai (ontein to our stiulents. 'I ^ieie i\ 
simply no kind way to say thai j)e()ple who are not current iu ilie 
srientihc Hteraiine ol Speecli ;ue not runent in Speeeii at all. Tlieic is 
no tactful way to tell [xrople tiiat what is bein.i^ taught is wjoni; and llial 
such a jjraciice ol leacliiiit; those ihini;s is an eiliiial piohlem in ihi^ field. 
There is no easy way lo convin(e people that appioadies lliai are prescrip- 
tive ai)out the "ri^iu ' ways to cotnnmnieate nuisi be al)andoned. 

1 1 



■■!;:nt::in:v!}t:i;^"' ^.'>:::-^•• -t::.:^:'!^ r-": " ■ • 

iiiiniit :;ii<Ji! ^ti ii'>-. :<»: ^ >: ; h " : I'- ii :^ q = i-i. ■-. 

'I ijL- nil! : r»j liL-^iuTii nii'i mii v\; i^n-: 

tiirii luitiiim-N. Hv iitjin^; ti:v^:.- \: a ::\-^\\ \ ;<> 

slinuld iJi.'i inio thiidic lii-*! uJ*»'.i]> (Mniixl^ in ?// '.■;';■. ■/-;,'' (cw.;:!) 

pi uu; J fits iji V w;iriiH2'r»;i li? mI . * iivV niii'-T ti\ •/lii •! vu t wiiiiiuiiiii i i< m i>jt 

\u)\\ ii Liiuci'i uilu 1 Niiitlcuu. Ii i> ()i>vi(n;>i'- o/,/' touirM in vj;iti) w. (liiiiuji ii- 
cmiori Da iijs. W'ii.ii I ;iin saying is liiat liic i.las^iooin <jn ijc a iaiM j: .ttdi \ 
lor lu'Ipiii:^ the ^^JtU■IU^ nn«.:er^i;in(i cuniiniinicaiiijn in :i ^Jnt■!^ (mm- 
lextv It (::ni (k■lll<^ll^n ate ho»v \ iaijivs t>{>ri «'U' in tliitru ni C()nit;\iN u» 
piodiuo <iiilen'n.i; ouU(jnU'>. The ( lasMoc^ni ii aK'» a laljf 'Kikh ^ v. iu i;' niu- 
(ic;us anil tcacluis rxTn-iinunt ami i^.iin uvw iiitiis i<>i ir^cauh. loi 
.skt'pii(N who tiaini ihi^ tan nol liapjnn in liiuh ^(hools. 1 <>nl;. t){Ki mw 
conniRiif. \{)U aic uion^. I iiad the plcaNiiu- ol i)riPi; ih:ti;n:an "l n?,,. 
i^iani ai i\\v WH- Intcrnaiitnial ( ionnnnn ant ui A^^(>tM^;<in ( >n\ t-i i! k «!i 
\\iu'n iwti hi.^h >(hi)f)l siudcnls jiUMMiu d a < uijij >lI it iva h ti il j>a{.M. i 

on thtir rrst'tirch. The pant'l inclndrd ioni (oll'-^c pi(»leNvMiN .aid two iiiiiii 
s(hiH)l ^tn(k'nl^. 'riu'ir sj>L'('ch dt.'pai uncni had adn; -rd a jiKi^j.nii ^iiinLfi 
U) iIr' one I ;nn advoralini;. It (an and d(JC•^ woik. an<i die rnd kmjI; 
njoie ad:iptai)h' anti .cilcr educati'd (^miniunicaroiN. 

I ()0 I SO I Ks 

iiifjiit iK imI inv ihinkiiii^ oil tlu'sc issutN. l\]c\ -^hnnlti K iiKun hl.nn! Irw fni tlir tilings 

v;ii(l hcrr. F li:i\r mImi Tt'siNlfH llu- inrc in stuMk Im i)ir n«Mi;u t tj.unr ctl Stu* . h ,it tl>.' 
I 'niv <'i si IV of Moi i<ln. 

L* AllIioiiijJi I |H'ivjn;il!\ mim ninlfu i.ihir uitli iciin " c i -ntn < «ii-f(MiiM'. " I 

liiid in.un oi mv < olltMj^urs n^inj; it ;k a t*iij)!ii;iii-in fju [)ti!>Ii< sjumkmil* 1 lind ii Ijsn 

lii.iii iivr ftil lu'iaiiisc I clf) lint know uhai "i]tmnujt ( ir<! il . . - i,itsi* ' itii'^fn he 
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NOT REVOLUTION HUT REVISION 

KixiAR H. Wvcol I- 

For miiuy )cais, piihlic spcakin^i; courses ami tcx-' 
iiuroiliiriory speech courses ai most colleges :i» 
cliaii)[rc has occiimil. In 1972 Ilaidc) reported: 

III speech dL'p;ir!incnis across the to.univy there v .t;. ..irest in the 

field of interpersonal cniiimtinicntion often at ihc expcn'.c i»i ihr move traditional 
puhlir speaking eonrses. The emphasis in rc<|nircd ((jurses particularly is bcinj; 
Nhifted from ])nhlic speaking lo intcrpcrsonal.'- 

Aiiyonc who hiis been u coordinator ol a first cotiisc jjrosjrain since 
11)72 ;nKl who has seen liie dehij^e of inierj)ersonal toxts assailini; tlieir 
niaiII)o\ would af^ree. The interjjei.sonal j)ersj)ective lor the first couriic 
oiTcrs the first seritius departure from public speakin,!^ in several decades. 
It could be a major turning point or a j)assinj^ fad. It is still too early to 
tell, rhere is liitlc doubt, however, that interpersonal's influence is here 
to stay. 

A 1972 survey of 72 western collei:^cs and uni\'ersities revealed that 
only approximately 30 percent of the schools continueil to emphasi/c public 
address for. the finidanientals coin\sc and that |)ercent reported tiiey 
weie "connninn'cation-orientcd" [including .inteipcrsonal- content] in the 
first comse.* .Some pid)lisher.s. reflecting upon textbook sales, indicated 
that although western states are still strong in the inter|)ersonal a|)p'roach, 
many northeastern schools are retin ning to the traditional tyj)e of course.' 

The faculty at Florida Technological University recently found 
difficulty in agieeing ii|X)n a text for the fiindan)entais course. How much 
interpersonal as opj)osed to how much jjerformance content? This same 
question is probably on the mii.uls of a good many people today within 
our profession. In formulating' our answer we miglit find that it is often 
easier to be attracted to the new than find much value in the olcL 

A clear decision is further complicated by a clash between the more 
conservative and those who wish to treat interpersonal communication as 
a movement overcoming everything in its path. Like every other move- 
ment in history there must be the scapegoat, or as Burke calls it, *'the total 
cathartic enemy.''* The target in this case is public sj>eaking. Of the more 
avid, and I might say acid, public speaking critics are Mehrley and Bacjces. 

Edgar B. WycofI is an Assistant Professor of Communication ai Florida Technological 
University, Orlando. ' " . I , 
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All ti;!(litioiKil aj)j» cKiclius fall victim to their jK)ctic wrath: 

W'htM MuiatioMs uttered on tliosc treasured sliil»l)olcihs "More cv L'-contuci . ' *" 1 r\ 
some gestures.' "Seemed to lack poise." and/or ' lighten up the organi/aii<iti a 
little bit." Pick a text, almost any text, aiul tiptoe through the lain rintlnan waste- 
lands of platform movement, the vocalized pause, the prf»per use (»f n(»le cauls, 
and tliat liardy triumvirate of rhetorical musketeers: Logos. Pathos, ami iheii 
trustv companion, Ktlios •. . . Too many l)asic courses in speech are intellectual 
wastehmds . . . More often than not it is still tauglit along lines more appropiialc 
loi achieving a Boy Scout's merit badge in public speaking than {, i! ;' ilm 
hours of college credit.*' 

'iMtcrc is, of cour.sc, a priiiiilivt' urge to retaliate with an attack <ni . 
citadel. .And there are valid aru:iinient,s th;u cotdd he cited against ti)c 
teaching of intcr|)ersonal connniniicalion at an introductory level." lint 
the exchange of charges back and forth ha.s proven inefleciivc. iiisiorically. 
and results in little more than mutual annihilation. 

Tiir CiiARCi-s 

.\ cool and dispassionate examination of the charges against the s|x;al?- 
er-audience aj^proach to the first course nn'giit i)rovc inucli more produc- 
tive. Ilardo .specified wiiat he believed toJ)c weaknesses in the jjerformance 
course: 

I'uhlie speaking fails to Siitisfy the needs of the average per.son hcHiause it is 
hasecl. in large measure, (jn some of tiie very vahies which are in transiiion 
piesenily. The notion of "control-ovcr-others-tln'ough-thC'Spoken-wortr' implies 
that such control is desirable or at least not undesirable. Moreover. i)ul)lic speak- 
ii]g [daces somewhat more emphasis on techni(jues and method than does inter- 
peisonal comniunication.8 ' 

Tlie infhietue orientation, consisteiu with neo Aristotelian rhetorical 
theory, is viewed by many as being a cliarartei istic limitation of the pui)lic 
sjjeaking course. Pre.scri|)tive tcclinicpies and methotls, necessarily involved 
in the instruction of performance skills, are also |)erceived as a serious 
linn'tation by some. Mciucly and iiackes oiler a less j)()eii( and more legiti- 
mate criticism when they say that "the basic totnse has ioctised too ex- 
clusively upon . . . norms."'' Such norms they claim are derived from the 
aclnujuitions of those considered authorities. 

OpponeiUs of the pul)lic speaking aj)j)roacii to the iniroihictory course 
ftu'lher feel that sticli training serves as jjre])arati<jn for a rare event— those 
few times in one's life when he or siie is called upon to sj)cak ((>rm;dly lo 
a large audience. Since aj)j>arciuiy lew teachers arc? able to show the 
relevanee of the princi|jles of j)ui)lic speaking to the more coiiunon dyadic 
or .small grotij) experiences, j)crlormance courses have begun to lose their 
luster in the eyes of some students. 

ii 



12 The I'lorida Sfjrrrh Ctjnutnuiiratimi Jnurnul 

li is olicn (lifrunli to tlctcnninc whciiicr ihc |)r()i)lcms assii;iU'(l to public: 
sjx'akhiji; coiiiscs arc caused I))' the ,stjl)je(l ninttef ot hy the tearheis, lit 
niiy event, public speakinj^s lepoii eaid, acc oidini; to several observers, h 
sb(»\vini; some fairly low tirades late, 'I'hese low grades are beiu;^^ atiri- 
bnted j>iiniariiy to: (!) an inlliienee-over-otliers tone (ni;inij)idatioM); 
an excessive techniciue a|)proach winch re(|uires nounativc evaluations 
(prescriptive): and (^) little relevance to coi union experience. Some of 
the^e j)roi)leins niay'f)e ineiely in the mind ol disti actors. Still, 1 contend 
that they ran be ccirrec.ted. II ilTey are real, liiey should be corrected soon 
to a\'oid fiu'ther debate and dissensinr> ' <t causes only harm. But to do 
so recpiires an understaudinjj; and r< ^ what ihe porforiuancc-oriented 

t{)inse has U) oiler. 

rni. 1)1 1 . 

l>ei(jic eiuinic'i alni£^ it lew points in Mijjpori ol a speaker-audience ty|)e 
ol iniioductoiy course, let nie touch ui)on what I consider lo be one 
ol the C{)iuributini^ causes ol nnv ^rowinji; dilennn;t. J''or some reason, the 
numl)er ol people in\'ol\'ed in a conninun'cation event has receiuly become' 
a |)aram<)init concern. I'exi alter lext draws careful and distinct lines be- 
tween iiU(^i j)ersonal. ^rouj), jjuhlic, and mass ( (jiimiunication. And yet, 
Waller Clronkite and John Cihancellor (oiuinue to address millions of 
Americans .each iiij»;ht in nnicli the same way as t^ioy would if they were 
sittini;- across from us in our li\'in^ rcjoms. Xevertlieless, the careful 
classificaiions contimie: tjie smallest unit, of (ouise, is the individual. When 
individuals comnnniicate with one another, we are obliged to call that 
"iiuerpersonal." Moiu'oe and Khnint;er even say that to be "iiueipersonal" 
there must be just two |;eo|jle, no inoie.'" II a third indi\'idual joins two 
others. I.he '^inierpeisonal'* iniinediaiely becomes "small grou|)" and then 
if one more j)erson meets with a <^r{)Uj) of IL\ the "small i;i()Uj>" suddeidy 
becomes "pid>lic" conmnuncation. As the ciowd throws the comiimnication 
becomes either "mass/* "electronic," or "societal." 

Perhajjs my cynicism (jf this system is crcej)ing tln()u,u;h. I do fe(d, 
Iiowevcr, that we tend to make loo nuuh of the dillerenccs and overlook 
the more cnlightenini,^ similarities. Jt is important to remember tliat these 
varied types of connnunication are jjoiius along a coniiiunnn— wiiii num- 
bers of people as increments— and there aie frw jniucijAcs of ('.(jectivcurss 
that do not nfy/Hy all along Ihr n'ay. 

The "j>Ublic" in j>ublic sjieakrUu^ is sometlu'ng of a mytli in my view. 
Wc tend to relate to one person at a time. Even the efiective |>id)lic 
speaker, though he may be heard by many, looks incjividuals in the eye 
when he makes his j>oiiits. He might j>criodically shift his attention from 
one individual to another, not at all unlike a comnuniicator in a triadic 
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silualioii. noi- in a dyadic situation. TIumc arc, o{ course, situational 
difrcrciiccs^ hut most ol" the .same j)iinci j)l('s appU. 

Stewart desci ihes tluee luuthnueutal and unicjue eleuieiils in "An IiUer- 
pehsonal Aj^proarh to tlie I^asic Course," that couUl he apphed to a j)er- 
rorniancc course.'^ IC\-en so, nuich is made ol" the (Ultereuces. Willi the 
evolution of these situational classifu ations ol eoiunumi(ali()n, however 
cilicrcal Uicy may be, enij^ircs have apparently formed rout r i hut iiiu; to 
nnuh ol" the dchate. 

Ironically, the individual who, aecordin;» lo Ihudo," sparked the in- 
icrcsi thai gave rise lo courses in inierpersonal eonnuiuucation"*- is the 
same j)erson to assist me with my first rcnsoti for judiutdinini:^ a ficyfornKVirr 
ititrodiirtoiy coNisc. In relati\elv n'' ' us. Abraham Maslow develop' ' 
the idea r>f seir-actuali/ 't ' jsience in which a person tui 

tioirs more luUy au -l liie than iloes the a\('i,i 

person.'"' To help iudi . i . > i.i i , .u hu , v this stale wouUl api)ear to he n 
wardini;. noi oidy for ihe indiviihial, hut lor the society ai large. 

I'he iiuhvithial's facility to iCommuine;itc is assoeiatetl with s(^veral com- 
ponents of self-act uali/at ion. such as self-conce|)t. Kendlo tiist o\(i eil that 
". . . better si>eakers tended lo reveal a sit;;!uficaiuly hifther deforce of self- 
satislactiou. sclf-acceptanccN inde[KMKlenct?, ^emotional control and j)ei- 
sonaliiy iniegration than tlid the j)oorer sj)eakers.*'^' XFcCiroskey lonntl 
liiat siudciits in a basic speech course derived increased confidence.*"' Hrooks 
anil Plat/, niea.sm'iiig 1200 freshmen taking n \yAsic sijecch course, h)und 
that within ihrcedoinths of the experiuKMUal grouj) there was a siirnificani 
iiii[)rovenient in self-concept as a connniuiicnior.**^^ Shosironi has idcnti- 
fietl se\'eial c()mj)oiients ni" self-at:tuali/ation which inchule "sell-ret;ard'' 
and "self-acceptance."'' lie also has designed a iheraj)y lo devcloj) it.^^ I 
!)clieve that given rhe : «o|)er classroom inr Mactioii. iinjjrove! leni i?i a 
student's sclf-actuali.ai m in^ght he expeiier .d hi jxMlorinaiice course. 

Maslow observed tl. /H-acluali/etl |) < .\ 'd a high frecjuency 

.''I what he called "pea'. » \j>eiienccs" or "i uuneni \ jieriods in which one 
senses the full fuiuti< : c>f all their personal i (sources."-" He further 
suggested that re* 11 hese invigorating iiuuuents oilers j)osiiiye en- 
coin-agemcnt toward nher gro\v'tli and achi(.*vemeni. Having !)cen 
suHicienlly gi'atified in iicii basic needs as lo\e, safety, and sell -esteem, we 
are, according to .Ma^ow, motivated to satisfy "higher needs" of self- 
fulfillment. Satisfying these bigher needs "fosters growth towartl j)sycho- 
logical 'success.* and io\var(l more j)eak~exj)criences . . ."'' Most of us wlio 
have taught sjx'ech lor any |)criod of tinu: have heard many stories .about 
why the student is bonified of j)id)lic sj^eaking. Mwny of the stories stem 
from a single trauu .il:^. e!v|3criencc— the *'ery opposite', of a j)()^itive j)eak 
experience. The- trauma i- apparently resurrected upon notice tl .it the in- 
dividual must again staiui before an audience. 
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il 



Vi) enable (lie iraimiai i/i'd sliulcnt to rcj^lacc iliat ncuaiivc c\j)criLMicc 
Willi a |>()si«i''t' |H*;ik cxpcrlri?'.;: would be ii worlby t b;tllcn^r lor a (uiula- 
iiKMilals couisc ill oral coiniinniic at ion. Since loi nial .sj)C'akini; is ivj)i(:ally 
an anxiely laden <'V(.mU. lallinij upon all ihc loj^iial and fniolional le- 
sonrcrs an intlividnal can ninsUT, it wonUl a|)|)(*ar to l)e a most snitablo 
siMtini> to cnj>C!i(Ii'r true jx'ak cxpciicnces as Maslow ronccivcd (be icnn. 1 
believe tiiat a periorniante-oriented I undaiucnials tourso, j)roj>crly eon- 
du<le<!, am jiroviiic the n})i(li(io}is for llir siudoit to louh-r^o at trust 
otic f)('(ik t'Xjwyioia' out ot .\f serai sjn akin^NLssionuieuls. Uv ibis I mean ibal 
witbin at least one ol ^^.■veral sj)eecbes diniui; a term ibe student senses a 
rewanliii}*, c4alin^, j)ositivc' exj>erien(e in tbe plainiinjr of his ihon.obts, 
the exjHessiui; ol bimsell. and liie ieeliu^ of confidence ibai oiliei nu'nds 
were allected by iiis uiessa^^e. Such a jx'ak t'XjX'rifuce .couUi be a j)()silivc 
reinfoi cement, whether the slndent I' nnderi»(;ne a traumatic speech 
event, or not. Huildin.i^ on the j^- c ex j^erienie, die student nn\i^bl con- 
tinue to i^row and inij)ro\-e io\\..id •^elf-ac tuali/aiion in liie (onnnunica- 
tion dimension. 

There are no exj)li(it researcii fuidin^s to suj)j)ort my coiUenlion. Il 
can onh" be said that since iniproxenienls in public speakiuji^ havi* bei*n 
correlated with an involved sell-concept, and since an im|jr()ved sell-coii- 

scll-acinab/aiion, and since seH-saiisiyin^; or **ac- 
M-atc conditions for peak experiences, one mi^i^hi 
K( iiMMU I |)e:ik e' t .ences in a course with a 
u ((ivi-.;, ill ;i pnhi sjjeakini;- course, a trauma 
<^ (>i ti mailer, d aled for tbe fnsl time. The 
a I -itive clim-.n. ol support and ac(('p!ance 
il renditions lor peak experiences .iit- pro- 



icj^t :s a comjjout'in 
tnali/in,i»*' cxents cai 
reasonably t'X|)eci il 
public sj)eakinj^ fori! 
4 Ol dd also be j cinloi 
•nslrncior's ability to 
woidd largely deter m. 
vided Ol- not. 

About \ears a-, 

taken as the siUesi indc\ 
menis w'liicb we use ui 
employ also when we 
transl'erriuL^ knowlcdu 
has been around lor 
sjnu'.ch traiuiuif am" 
audience introilucioi ) 

Meiirlcy and Backc 
knowledge and skills I 
forms."- Perhaps few 
there is no evidence is 
Thorndike, \st\\o ^vas 
projX)sed in 1906 tlut 
be accomplished if ai 



noteil, "for the |)ower lo s|)eak well is 

A ;i M:d undcrslaudiuir . . . for ihe sanu ar<rii- 
MLiMi • '. ollieis wiien we sj)eak in pnl)lic, we 
libe^ I HI om- own tliou^hts . . ."-^ The id(;a ol 
, derived from sj>eaking to other behaviors 
I believe trfuisfcr Joes occur u.s a rrsult oj 
.e second reason 1 |)ro|30sc a s|>enker- 

■urse. 

■!lu :e is no known evidence" lor transleri injr 
: i S in public speaking lo odier conirm aicaiion 

say 
nicni. 
aiisicr. 
coidd 
Ferenr 



studies on transfer are available. f 
,.r :-r brazen and, 1 think, inaccurate s; 
early pioneci*s in the theory ol 
1 iiTis of facts, skills, and even atliiiid 
bvidi i sees identical elements in two 
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siluiUions,-' (iroiibath cxlcndcd llic idcii in Ijy observing that trniisUM- 
ol behavioral |)attcrns occurs wiicncver tlic j)crsun rca)fi;ni/cs that llic new 
situation is siiiiihir to oliu-r siuiaiions lor which the behavior was ap- 
propriate,-' Would it not i)c reasonable then to sus|)ect tliat a student 
ulu) had devc|oj)cd a skill in coininunicalin^. luuler the conslraiiHs ol se- 
lection, acciiracv. ()ri;ani/alion. and timing imposed by the lormal speak- 
er-andience simation, would recall a innnber ol connnunication similari- 
ties in sav an interpersonal siiuali(Jn? 1 am not ready to deny transfer Irojn 
public speaking training and experienre lo otiier ( ommnnicat ion lorms 
merely because ol a lack ol eni|)irical evidence, .Raiher than to deny its 
esisience. it would seem nnich more CDiistinctive lo encourage more valid 
and reliable experimentation. 

The lack ol empirical exideiue (Innge biings me to a linther point 
about the teaching of {)ublic Sj)eaking. Mehrle\ and li:u:kes cite Ik'cker's 
obscMvation l^hal "As a matter ot lad. experime;;l.d studies to dale, es- 
j)ecially among college students, provitic little evidence that students in 
S|)ecch . comses impro\'e nuich more" in conunniiicallon liinn llu)se not 
taking a s|)eech (ourse,*'' A closer examination ol the Becker connnenl re- 
veals that it b)ul(l be easily im'sinierpreied out ol' context. For in the same 
article Htjcker cites no less tiian ten studies revealing "evidence" in 
sn|;port of the ^jiAd)lic speaking course.^'* Mis |)()int was not that there was 
no available evidence, l)ut rather that the studies done up to that time 
had been ueakly Pornndatcd antl were wanting jjrimarily in the area of 
control. IK mentions one study com|jaring lour spcedi assignments done 
by Netson which, in Becker's words, '*\vas the host designed study I louiul 
on the p-ioblem of assignment type . , . lie found that all methods resjiilted 
in significant improvemeni, , , 

Becker does not say tfiat evidence is umivailable in sujjpo)t of (mIu- 
cational gains fiom the j)ul)lic sj)eaking course?. He does assert, however, 
that most of ihe stmlies in the S|)eecli connnunication field U|) until \[Hk\ 
were suNj)ect .for a nimVber of variables tended to conlotnul the lypical 
classroom ex|)erinient. He coiiclndes: "It is only throngh tesiing in eare- 
lidly conlrulled experimeins that we can be sure that we have properly 
id(.*!Ui(ied the variables we believe are res|)()nsil)le fur the ellecis noteVL"-'* 

I entlorse Becker's appeal lor more carelidly controlled ex|)erimentai ion 
lor how else c.'ui we build om- science? Hut mail all the e\'iden( e is (om- 
.pleic. we nnisL lH)ld a tohM ance for some ,and)iguity hjr we nnrst iea( h, 
'1 !»ere are those who contend that |jerformance eoinses are "intellecinal 
wasielands"--' and otheis whrj suggest that th'ere might Ix,- soujething 
|>erverse about teaching a course that is not toiLdly grounded in empirical 
evidence,-*" Mowever, if we are going to consider that the leaclnng of 
knowledge and skills is .somehow spurious unless first tested by emj)irical 
research, then 1 am airaid that most liijcral arts colleges would have lo 
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dose iheir doors, a ninnl»t-r of hookas discanlcd, and no atldclic proi^rams 
would 1)1' allowed lo couiiimc. 'I\"< lim*' jucs and nuilhods iist'd in tc'a<"liin,^ 
n\<)sl |H'iioMnancc skills aK? lair.t ly ba- l on norms ol wliMl "anthorilitjs" 
and till' iiisii iK tor ( onsidci' to Ir- cllcu . l*ris< riplioiis, \vlii< li tlu'r('i)y rt'- 
snlt, art' usuaiiy based more upon in»n^ .i: tonmion sense nulier dian tie- 
<lueli\(* chains ol lo^ic or loimal res« neh: Ne\'ertheless, they are, more 
ollen liian not. tjuiie valid lornis ol n^iruition. In onr i^reai ([ne.^t lor 
"obsei ViihU's * 1 ihitik we cm delude o:ii^.( lves by: (1) allowini^ inferences 
derivt.-d Irom a research lo project beyond the limits of the lest instm- 
meni and ilieiebv I)e\ond reality; (li) attemj)iin,L; (o measnre the un- 
measm:d)lL*: (S) overlooki?!.^ tiu* j)ollntinj^ ellect ol nncontrollcd \ :nial)les; 
and (1) dr\flopin^ a j^eneral suspicion ol onr own iiUm'live jud<^nenl 
which, ii matle honestly, should be soond indnction over the various data 
ol |)ast e\:ptM ien( (*. rt init' fd bv an nnlor^ettinir snbc<)n^^ inns meniory. 

The tliird reason I snj>j>ori tlic pi-rlormance <<>nrsc concerns the very 
nature ol this t\j)f ol insHuction. "I herc^ are. ol course, several more con- 
straiiu^ iiu'oh'cd when a studt'nl expresses hinisell U) a class or an audicnci! 
than to another |;: rsoii in an inn jpeisonal seitlni;. These very constraints, 
however painlnl liiey may l)e at tlie moment, rrarjf ihr studmt the art of 
('f)fH"niJnr(iti()fL l^jettin^er fs: "Without constiaitit, there is no need 

Tor art. In lact oi.;' defim'iion oi ri is thai it s tiie method ol |)i(^'nlin<* 
an idea under < < instraiiits.""'' IVrbaps the s .eaker-andience siluatlQji is 
ai'duous. hut ard.ious witli a j)urj)ose. 

Alter an exai iinatioii ol edu( .itioual ic^ ardu Kibler, l^arker, and 
Mile^ lonmdate -.vera! princii>les lor insiriKt onal proi;rams."- All could 
bf applied to tin- speaker-audient c (oui sel and lour seem j)anicularly ap- 
p] (M)riati'. One (alls lor a model ol the desijnl helKo ior. Some teat hers 
provide models ol speech assi"- uiet^i Mode:^ are also provided as the 
tnstrnctdr idtnlihrs superior p 'iiaiuc in ntfu'r students to the class, 
Kibler^ a ai. poii i oiu that "luni-^ \r leaiuinj; is one of tiie most elleclive 
protedmcs l)\ wl ich humans ai(;» e new behavior."''' 

.\nothev j>ritu :]>le Kibler. rt nl ropose is vh:-.i ol "active resi)Ot\tUnij;." 
^i'his is viniply the active periormaiiic ol acts to he learned, which is the 
basis oi (be perlormancc com*sc. hi-i limited or nonexistent in other in- 
structional settings. Tliey birthcr UL^^^est the im[H)rtance ol the j)riiicij)le 
oi guitliincc. Is the instructor abU to jjrovidc C(^ntin\ial guidance? He is 
in the p-rformnnce courses but in an imstnicturcd intcri)crsonnl seitiiiL.. 
for exauiplc, this nuii^lu 1)C more difficult. Practice, too, is an iniportani 
principle of instruction and, of course, rG|>cated speaking assijjnmems make 
this possible. Finally, Kiblcr, at aL, mention a principle that scem.s especial- 
ly suitable for tbe public speaking course, ''knowledge of Wcsuks."''^ A 
student should have prompt and ireipjeiu knowledge of thV success of 
his efforts and the evaluation response to his speeches scivcs in this capacitv. 
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pLM'lonnancc-orifiiK'cl loi iiial IcmuIs ilscU io :\ nmiibci- ol' c: l;il)lislic(l 
jjriiiciplcs {)! in^trnciion. 'I'lic iiish uc lor. Ciin ^uitle and r\ alualc I lie 
stiKiciUs ('()]• lie IS in coiurol ol most iMstniriion.il cIcmiumus. 

TIk* loiiilh and I'mal reason lor suppori iiii; tlic ju'rloi luaiK c appioacli 
deals will) ihc ohjrctivcs ol iIk' inlrodiuiory course. As wc all know, time 
consiraiiits ol ilu? (|uavwi o?- seiiiesler linni just how iiianv t^oals can he? 
atconipiished \\('ll. Unless we are seleeiive, \\'e nu'olu (over a lot with little 
lasiini; t. !/'anles. latilejolin, and Ayrcs i('|)()rted that studenlv lakinu; a 
one cjuaricr ixTiorniancc-reuKTcd course "to (le\el(»p a skilled public 
s])eaker" residted in "siu^nifirantiy hijuher latiiit^s on ilie ciitrria ol con- 
tent. laniL'nai.'^e. ort;ani/ation. and general elleeti\-eness than tho ^* in a ■ 
irol i,n(Mip.'*"'' The same researchers iotnul tliai similar sinden.-. intiWIni in 
:» f^>i' " "i^' 'in^. ' ,is lor imdersianditi<j^ corninunication l)elia\'ior'* 

without ;<Ji piaeti( .owet! no dillerence when (oinpared wilii a (on- 
irol poup on s|)e;(kin'^ eiieciiveness crifeiin. ' 

The j)erlornia'u t* .ourse m, not j)r(iv;d( lor the de\eloj)nient ol j>ro- 
iiciency in en.pati.v t\ the ideiuily oi anotl ' i s non\'erl)al cues. It is typical- 
ly not inieiKied !o d< so. Hiese hehavior^ within the doinnin ol inter- 
j)ers()na! com nueicaiion. So we ( (jme [o a .due jtuli^nient as to the edic acy 
ot the varioe-. Ix ia\ i{>ral obje( ti\'es. I-"roi my hilcen years experience in 
iiKhistry, I h:*He\e that lorinal sj)eakini; lectiveiiess confrihules more to 
the careei' go.ds (s; most students than any the otlu.i' areas o; t omnimiica- 
tion. Peihaps in:;ueiKe-over-lhe-olhers-lhr :'Ahlhe-sp()kei2:W()i d has fallen, 
on evil days laieh in rhe eyes ol many sii: rts and (acuity, ( his has not» 
howe\'er. ch:uiij^tM. the realities ol' tiie ; n ess aiitl jjrolessional W(jj ld. 
Some may I'd i: inieihical to |)e!Siiad' inilnence otht :s with ih- ir 

ideas, hut nr t o. iis slill happen to he ( iinmic heings livin j; in a soc i' ?y 
where infhu:,((! "'.er o'thers, ho\vever t;i.;ii''^ is a ncces>arv j)art of lile 
and an inle.L: al p trt ol most jnoiessions. Pa: loxically, those who express 
opposition !< peisaasioii are, hy their vei ■ e:. ession, eni;ai;in;j; in it. 

Spenkin<4 (^llec i : - erjcss has heen loiUi l ic :)e necessarv not' oidy in a 
nnud)er of professi'^iis, hut also in li^citini^ nted in a career. Shuy re- 
corded the reaction^ ol IG emj)Ioyers lo laj ^ oi Ul nuile coiu'crsational 
.s])cakers and roiiu. ided iliaf 'Vspeecli is di v(tly j)roporiional(J Ic) em- 
ployahiliiy."-'' Packard sjjecifies "an ease witli \vords and ideas" as one ol 
the seven most iiiijj'. uoit abilities in up\vai'l mohiliiy.'''^ I-orinal .speech 
ellectivcness is, in liit view of many, at a pM :: imn ip the socieiy in which 
we live. I'Vom a snr\ ;'y by Knajjp of the cjji iitry's I;n'<rc\st cor])orations it 
was learned that > ^eral U. .S. firms considci lormal s]>oakini; im])ortant 
cnon,L!^h to iller it t (jniinuously in educational proi^rams.-^-' Minnick asserts: 
"It is my hr li^f that the first course can attain only a fe\v ji;oals . . . Enabling 
a student i<> speak ;)ersn:!^; vely in public should be. in my opiin'on (and 
I am aware of biasi. the ni( >i cherished aim of the speech curricnhnn."^" 
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Non-pcrlonn:uice approaches to the introdiictoiy com have obviously 
ilcjxirictl horn ihc "j.'ood iiKiii sj)cakiii,^ well" coiucpl ol ohl. In this post- 
Walcrgalc era ilie tei iii "rheiorit " is more a|)|)roj)rialc on a huinpcr slicker 
ileriilinj inesponsililc poliiiciaii tliaii in ihc college classrooni. Never- 
theless, some thini^s remai.i uiiehan.t;eil: we can aciiievc only a few .i^oah 
in the introdiuiory course, i^ivea liie limiicl lime, with any degree 
success. Developing skills in speaking lo an ainhen. wunld. in n\y opini 
j)r()vide the uiinosi value td :n) in(! " . ■ !'•>'•' deni()cra:i( 
s{)(ietv in whith we present ly livj. 

( ioNCi.iJSION 

There are several vali(i reasons ior c( uiiuiint; t<* f)irer tlu ...uHtional 
s|)eaker-andience comse as an intioducu. -n to coiinuiniicaliv ... Most of 
tlicni aie pedagogical: some ot them are ir"n»^M)cd i'lerc. An ^portuniiy 
can l)C provitlcd lor positive peak exix:rie.;ics winch migl)t v . ry over to 
oilier, iorms oi aclucvenieni. Knowledge : nd skills derived \un\\ a |)er- 
lorniance coup - arc likely to ajjply to oll-cr iowws ol t onnnunication and 
thinking. The aistruciional methods are ct.nihicive to.s(>mul :>iincii)les of 
ednration, an« tlie behavioral goals of the perloruKnke c<»-use are fre- 
(|ULMUly rewart iig to t!ic graduate. 

Revision,s, Kowever. are dearly necessa ^-due in large j)arl to the in- 
liuence of the interpersonal, perspective. The too-miich-innuence (piestion 
h;.!S Ivjen with us since the sopiiisls and will undouljledly continue to Ix* 
will) ns in the future. [Nonetheless, persuasion should not dominate the 
first c.')urse. All forms of communication should im|)inge u|)on liie goal oE 
j)ro(iciency in iormal spoken comnnmicalion, Prescrijjlive methods ;md 
^echniciues should he qualified h\ frequent reference lo research. Moreover, 
:he teacher nvcst strive to reveal the relevance of periormnnce skills lo com- 
mon conmumicalion experiences. The successhd jjcrfoi tnaiice comse places 
.uuisual demands on the instructor, ami he or she nul^l have the rcujuisite 
talent and tempera n:ienL 

I :ulmit the i)crformance-orienled inlnxhu torv com se neetls revision 
and iri|)ix)venRnt. but just because wc need a lev. repairs \etH\s not burn 
the lii)use down. 
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invoh fincnl with i,)otli tlicii nicssant's and Ihc ii aiUiitiur; and (M) t'\.diMiions ki\ on 
iliL- inU'iprt'laiiniis of nHitcni ilnii sujrgust variations in sj)t'akcr'atidit<n- iflatinnsliips. 
III. Ilanlo, p. X 

\*\. Abraham Maslow, Motivdlion and Prrsnnality (Svw York: Maiiui and Row. 

I'nblisluTs, liJ')!). . 'I'ou'ard A Psyfhnlojis nf lirijii^, sctond fiilir)n (l'nn<('- 

ton: 1). \'an Nostrant Co., liu.. 1!.1C)H). 

11. Robert Kerrullo, " l lic Self-Coiuept in Connnuniialitin." The fnt- nml of ( inn 
iftuniratioti. Vol. Ki (juiic IlHj3). p. 77-80. 

l"). James .MeCaiiskcy, "'riie Klfeti.s ol the Hasie Speetb CoinM' on Students' Aiii- 
ludc*;." Sjit'i'rh I'airhrr, Vol. 1(> (.Mar. Il)()7). pp. n.j'll7. 

hi. William Urooks and Sara Plai/, I he I-.lleels ol Speeth I raining npon Sell ( on 
lepl as a Conunnnieator." Sfx-crh I'vadicr, \'ol. 17 ()an. IIhIS). pj;. 11-11). 

17. ()se:ir Iv. liuuiss, Kdilor. 'I lie Srvciilli Mrnlul M ('(i.siircjnoit s Yforlnfoh. \'<»1. 1, 
l-.VM. (Ui^rlihtiUI Park. N.J.. 1971!). p. l^HH. 

IS. Kverett Sliostroni. ".A(Hi;ili/.aiion Iherapy." a paper j)res6nie«l ai \\\v Anieiitan 
rsytboloitical .Association nicelinj; in .Niiaini Ilcacli, I'lorida. .Septeniher, I '.'711. 

liJ. Maslow. iy(i.S. 

HO. Abralnun Maslow, ".A I hcory of .Meiainoiivaiion: The Hiolo^iral Rooting ol die 
Valiic-l.ile." Journal of llurnatiistic- Psycholoiry, Vol. 7 (Kail I9(")7). p. -M 

21. (George NorJin, trans,, Isocnitt^s (Xicoclcs or tfie (AjnifUis} (Cambridge. .Mass.: 
The Loeb Classical Library. 191^8). pp. 79-SI. 

1^2. Mehrley and Winkcs, p. Ii07. 

2^. Kdward 'rhoriulike, The Principles of 'fvacfiinii^ (New Voik: Seelci. I'.KXi). 
1!1. l.ee Cronbadi. Educational P.sycholo^\ second edition. jNew Voik: llartouri, 
1903). 

25. Sannicl Ucckcr, "Research on .Speech Pedagogy." as tpH)teil in Roger K. Neheiiiall 
(ed.). Di7)tatsions of Hlitrtoriail Scholarshtf) (Norman: The Depariuicnt ol .Speedi. I'ni- 
versity ol Oklahoma, lOO'J), in Mchrlcy and liackes. p. 207. 

20. Several studies citetl in the Ik'ckcr article supportin^^ the performance course: 
Kenneth J'asro and Harold IJIlywhite. "Kxperimental Meastnenient of Persoiialit\ De- 
velopment and .Adjustment in a liasic Conimunicaiion Ciomse," Journal of Communica- 
tion, WA. 1 (N(n\ 1951), pp. 21-11. Found that speech siudems gain signifu:mtly more in 
personal iiy" and ''adjustment'* than did control sttuleni.s >vlio did not take the course. 
Forrest Rose, "Training in .Speech ami Changes in Personality." ihtnrtcrh jonntal nf 
:yp€ech. Vol. 20 (.April 1040). jip. 193-100. Found that speeds students intrease significant- 
ly more in donunance and 'decreased signifie:H' ' > more ai "neurotic tcndaricy." Cilcnn 
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M(j(Mi', I't'lsoiKilily Changes Resulting Troin I raiiiiii^ in Spocdi l-uiulamciilals," Spt-rch 
Wiiutii^^rajilis, \\)\. Li (ll):ir>), pp. r)*'-r)U. I't)im(I iliiu spcctli Muiiciiis iiiipiDVctl in cmo- 
sl.ihilily. srll Milliciciif ) , l-Mi on cisi<»i!, and tlommaiitf, Howard Gilkinson. "IndcNcs 
(fl Clian^^c ill AuiUidcs and Urhavior Among Siudcni!. Kniollal »i» Cicncial Spcttli 
CouiMs." .S/zm/i Mtnit>}iittphs. Vol. K HiMl), pp. Rt'ptMU-<l lliai sptrdi situUnis 

iiu rcasrd iUvlr siort's sijrnilu antly t»n a km t)f "sorial l)( lia\ . ' Wiiislon llu iidink. " I Ik- 
! Ilcds ol a Cdtiisc in AiKnincnialion on Ciiliod I hinkin^ Abiliiv." Sfirnh Mnno^fulihs. 
' III. Id pp. I771.S'.). Iniinil ;i sli;;lit tindciKN Ini students lakiii); a (omsc in aij^n- 

KHiatinn lo impiu\c s!i^l^tl\ nitnr in ttiticd ihiiikini; ahility than ,slndc!»ts not 
. ■iiinllctl. li.mklin Kn»)W(M. "A Stud\ nl Spcnh Aliiludcs aiul AdjusUncnis,'" Sftcccfi 
' Itnntinttjihs. Vol. a (l'.»:iH). pp. llin 'JlM. (dlkitison. lound that Uw aliitutlfs o| sludcnl.s 
xi'uaid speaking inipKtNcd dniinjj; tlir pniod ni uhidi \\\r\ jw cnnjllcd iji a sp(nli 
cinnst\ Krncsi Ilciuikson. "Sonic Kllctis on Staj^t- l'nj»lii ot a Conisr in Spicili. ' (ht/t>it )l\ 
Jnunial of Speech, VoL 29 (Dec. 1913), pp. •19l)-191. Stanley I»anlson, "Chanj^fs in Con- 
tuUnt c Ouriii^ a rcriod of .Sptx( h l iainin^: I iansli-i ol 1 lainin^^ and (:onipaiis()n ol 
iinpiovt tl antl Noiidinpiuvcd (;roups on ilic WvW AiIjuMint'iit ln\ fiuot \ . " Sfxrrh 
Mttno^mph.s, Vdl. Us pp. Iiank Miyaiimto. tt til., "Si W (oiutpls ol Sjurdi 

Skills." Sjirrrh Momt'^mfjhs. <Mauli i'.i'iH). pj). tni Vl. 1 oiind that siiidcins m 

spcrdi in(jra.sr iIicU raiinj-s ot iluii uHiliiUiui- oi ilicii srlt ■( oiu ipis nl spcikni^ ahilit) 
hninj; a louisc in sptcili. 

•J7. lUrkci. p. :;(»." Cilcs Rt*\ NrUon. "An lApcnnit inal .Sind> ot loiii MciImhIs 
ni If.uluii^ IWjiinnin;; Sjin-di in College.' iinpniilishcd IMid). dissril.mon. Tni-.tisily 
1. 1 Minni'sota. Vhstiad in Sprrth ,\l(}ti()i^nipli\. Vol. L'U ( An^osi lit',',,, p. lipj, 

l^S. Uct kiT. p. !S. 

li'.i, Mduk'v and Uackes. p. !!()'.». 

'M). I'loni ( onuncnt.s l>y MidiacI lUnKonn in an a<lilirss' lo llic lloiida Sprrdi \.s 
xiiiiaiion nu'tiinj; in Oilantlo, lloiida. ()(lt>lMi. l'.>7'». 

:\\. Mrniy Uiu-liin^cr, Mmutttr Mnuritttitis oi I'hr Aii ntnl Ctnfi l.ttttu^ Othrts 
"•f rhhh^.s Your MViy (Svw Voik: Collin liooks. I!l(i9). p. 1!*. 

:VJ,. Rol)i ri KihliT, l.any UarktM. and navi<l M'lWs. 'Itrhtiviotnl Ohftdiifs titul Itir 
'iirhon (UostoiK Allyn and Uacon, Inc., 1970). p|>- "•9. 
KihlL-r. lUnkcr. and Miic'S. p. H. 
:\ \. Kihici. Uarkcr. and Miles, p. D. 

:ir». Don Fanlcs. Sii-vc laiih'iolni. and |(jc A\hs. An lApn inn nial ,.Sitnl\ «)t iIk- 
( (iinpaialiM- Klfcrts of riiiir Insii u( tioniil Mi'iIumK on .Spt akin^ K(fn tiM-ncss. ' Sprtrh 
Tntrhn: Vol. 1>1 (Jan. 1971i). pp. Ki-ali. 
I'anlcs, lanlrjolm. and Ayics, 
;i7. Rti^'L-i W. S\\u\\ "F.niploycr Scdcition. 1 raining;. Pionu)iion: Pitlalls oi (.ood 
ueniions. ' A pifpnl)liiaiion vnsion of a paper prcsciucd at the ("..A.l.. • N.CI. I M".. (on- 
V uM\w on iMlvuaviou and 'i iait\iug in tlu'. Nalimud Inu iL-st: I he llnW oi I.ain;ua^c- 
. aiifty, ■ l'(:i>mary KM I., n)7(). In Ridiaid ll()ppfr and Tied Williams' "Spcrdi 
\. harat in islics ai\d lanplovahiliiy." .S'/^'Vc/i i\i()nn>^j(if>hs, \'o\. 10 (No\ . I97:t). pV- l-*(l7-ii98. 

:tS. \aniL- i'atkard. Tlir Pyramid Climhcr\ (l4osion: (iraw-Hill Uook Company, 
. !K)1>). 

Mark Knapp. "Pnhlit Sprakinj^ 'Iraininj,' ProKinms in AnK'iitan Unsimss and 
l -uhi-trial (H};ai»i/at ions, " 77ir Sprrrh Tnirhrr, (Mar. 19(19). pp. 15^9- 1 :M. Knapp (iirs^ 
a '^•hIIi ami Company cxc(.nii\ c as saying, "'I!»c fact that we have* had pnhlit; *ipcaki!\g 
(i»i7TM"N as a pan. of onr evening class program U)v the- [)ast twt-ruy-fn c years is an 
itii .jation of ilic valnc wc place npon speech training . . 

HI. Kngcnc White, ei al., " Thiec Inicrprclaiion.s of tlie First Course in Si)ccch: A 
s\mposiuni," Soulhrm Speech Jourtial, Vol. 20 (Winter, 19.54). pp. Ifi-MO.'i. 



FSC JOURNAI., Vol. 1. No. I. I*»7<» 



I HK liN- rilK-FlKLD PROJEC r: 
KSCAIMNG I MK DULL TOPIC SYNDkOMK 

X'iNCI NT I)l SaI.Vh AM) SaKA A. lioA 1MA.\ 

As iciuiuTs. \\v should he iiiicri'sKMl in providing ilu* inosi ('iruiciii 
;uu! |>r()tlu(ii\ (' kintis ol Iciitiiijir cxjaTiciK I's possihU' loi <>m .sliidcMls. 
An analysis of sclcdcd pi iiu i pics ol Irarnini;' indiiaU's that ilu: optiiinini 
condilioMs lor sliuk'nis lo learn indndc: I. A(li\(' pai i i( ipai ion ol I he 
Icarnor. 2, in a positive dituatc, lo a(hie\'e with a d(\i;i(r ol sn((fSN. 
'1. a (lea! Iranu'tiL^ i;<)al. T). \vhi(h piovidrs lor pcisonal applicaiion al ihi' 
nialci ial lo l)c learned. 

As teacheis ol Speec h (ioniMinni( atioii. we ha\(,' special oj)poi t nnil ies 
ollorcd by our diseipiine to pro\'ide studeuis with potentially i it h leai uiui; 
experiences. I'Or the past three \eais, the authors have been usini» a piojecl 
lor (^ur students in both basic and uppei-le\'el couises \s'lii(Ii we hud to l)e 
an extremely belj)iul assii^nnienl lor huilitatini; this kind ol learnini;— 
learnini; winch we believe in and which we perceive our students to be- 
lieve in as W(dl. 

In essence.', tiie In-llie-Field Projett has the stutlent deteiniinc a (oni- 
nuniication ,<pieslion. problem, variable, or relationship ot variables and 
then answer the (juestipn. su,L;^est solutions to the )>robleni, or deM\-e 
conclusions al)out the vaiiai)le or relationsliip based on his Owii held 
research. 

The assi^nuienl results in experiential leainin,i; lor students. It inovcs 
thcni beyond the hall-hearled exanunation ol (urient perioditals or 
manipniations of- 'gimmicks lo satisfy the assignment, *'C;ive a speech"; it 
pro\ ides them \\-ith oppoi t unit ies lo examine (()imi*iuni< aii()u in oii<;oiu^ 
situations, to synthesize their (indinL;s. and to tatkle wliat then beconus 
an important communication acti\iiy— the comnnini( aiion ol their own 
I'eali/at ions to oiIk.-i s. 

The In-the-l'ield Project lias the lollowini^ .general i-oals: 

1. To provide direct involvemetii ol the student in the connnunication 
piocess; to moNc him beyond ari ex(lusi\ely iniellettual apjiroath to 
eomnnnncation (variables) by iiavinj.^ him deal diieeily witli the variables; 

2. To enable the student to learn nioic about the (omplexities ol the 
connniniication process and its cHect on behavior by identilyinj;, selec(inj», 
and observing these variables; 

' / 

Vinceiu l)i Salvo and Snin A. Boatman ivnch ai the Lincx>1n campus of ilic (Juivevsiiv 
of Nebraska. 
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To llic siiidciu lo fcKUS oil llic rclalionshiijs Ik-iwclmi n)ininiiiiii:;i- 

(ioi) v:nial)lcs and hdiavior !)> Iiaviiiir him jusiily liis sdctiion ol vaiiahlcs; 
•I. 'I'o j)i()vi(lL' llu: UHiily lor llic sliidcnt lo ( oinniiniicaic nni(iiic iti- 

l()iinaU{)n wiiii uhitU iic lias slroiig ci^o iiivolvcincni lo individuals who 
(It) nol share his cfro-involveniciil, hy havini- him develop his s|)eeiii nia- 
leiial Ironi ihis projeti aiul ihcn (oniiminitate il lo his audiciue. 

The hasic pnuedmes whidi we use in ihe iniplenientalion ol ihe lii- 
ihe l'ieid Proje( l arc as lollops: 

1. Students are intro(hueil lo ihe assii^nnieni i)\ e\j)osuie to ihe general 
aiea ol hehl rescarclu wilh einpli;»sis on ihe byslander inlerveulion re- 
s( ;n<h eonihieled hy l.alane:-' we allempl to a((|uaini the siiuleni wilh ol)- 
sei\ational reseaieh conductetl in on,i;oin,^ situiilions. Wiu n the sludenls 
l)t'L;in to (oneepinaU/e ihc nainralislie field slud\. several i<)urnals> are 
(iu;d lo help ihem develop a heller mulcrsiandiiig ol whal ihe area ol 
fichl research is all ahoni. 

2. Alter this eoneepiuali/alion has started to develop, the sludenls are 
aske<l lo iK'gin lliinking ;il)oul variahles, ideas, (jueslions, hypoilicses. or 
pr()!)leins which they would like lo explore. We snj»j»est to sludenls lo 
keej) alert lor possible initial ideas iroin elassKjoni leclmv and diseussioiw 
lexi niaieiials.' personal e\|)erienee. or inslruetor eoiderences. "Mayhe 
ihal's a field siiidy" is an olieii-nsed stalenienl at this jjoini in ihe pro- 
(ethue. The source ol the stuilents* itlea is see{)ntlar\: hiu il is essential 
lor the assij^iunenl thai suidenis he^^in llieir ihinkini,^ al)x)ui the projeel early 
and lhal lliey <lo nol allow ihcmselves lo hetoiue overwhelmed wilh ihc 
assigniiieut . 

• :;. As the sludenls hei^in to generate ideas antl diseuss thein as a class- 
ro(jin j;rou|). we usually |jreseni examples ol previous piojeds. The use ol 
examples olleii liel|)S sludeiUs lo develop iurther their (jwn ideas. We con- 
sci{>usly attejUipt lo avoitl lorrinj* an itlea {)n a slULlenl, however. 
4. Once an idea i)e|;ins U) lake shape, the sludeni is aske(i \n altempi U) 
Loncepluali/c lhal idea into variahles and lo deveh)p a ralioiiale lor the 
Miidv ol the \ aiial)le(s). The student is enc(jura<^ed to t'\amiiie the lilera- 
line and lo discuss his ideas with the instructor and/oi the class. The key 
to ihis ponion ol llie procedure is ihe suulem's applicalion ol a variable or 
sLiies ol variables horn the abstratl hvel ni lectmes or leailings lo a 
"K'id" or behavioral level wliere thi\i|^s happtu. 

•f. llavin.L; (levelope<l his i<leas and appropriate; lationale, llie slmlenl is 
asked U> develop a hypolliesis or a research (jiiestion based upon his pre- 
\i(nis readinj^s and discussions whidi will provide some locus lor the 
sluilv in lerms bl |)t)ienlial oulcomes. 

li. I he sludeni is llieii asked lo develoj) a plan to) tiie field projed. Tiiis 
aspect ol ihc assii,nmicnl includes ihc location ol the study, ihe lime aspects. 
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the |>coj)lc involved, ifcordin'jL^ Tim ini(nics. Iiow iIr* varinhU's will l)C im- 
j)]c'inciU('(i, st't iirini; jjurmission ii llctx'^siu y, cit. 

7. The stiulcht then exetiucs the study. Kveiy ;>ilen)|)l is iiKide to ni^e 
.sliidents to coiuhiet this |)oilion ot their lesenrch well hehjie the (>i;d :iiul 
written j)resentations .ire dne. 

H. Having exeenied the study and tolleded his dalii. the slndenl then 
j)iej)aies :i written report ol the j)roje(t. The written lepoit tisiially in- 
clndes tlie lollowing areas: A. Pmpose ol tlic field project; W. Rationale 
for the j)rojc( t; ( i. Meth(Kl^>!o^y; 1). Kestilis; I''. l)is( iission. 

1). following tlie prcpinallon ot tiie wiittcn icpoii. the stndent then pie- 
pares a fil'teen or twenty iniinne oral |;iest'nialion in any toiinat that he 
leels will hest atiiie\'c ihc urneral ohjtH ti\e ot e\j)lainini; his field j)r()j('(t 
to the class. We ollen sni^uc st ilu' use ol visual aids to add linther ( hu itv 
^lo the presentation. 
10. The siudeins' oral presentations are sdiednled to allow ain|ji(! lime 
lor class iiueraction following each |)resentation. Often, |)cer j;radin<', is 
also ini))leinente(l. 

We have ohseived many nieiits ol this assii;ninent dining the tlnee 
years which \\*e have been using it. Most iuii)oi tantly, we ha\e hcen im- 
pressed with the variety ol opportunities tor Uearjiing wliiih tiie piojet is 
provide. Students are leaiin'ng hy doing: They hegin to see toiimiinncation 
variables and pr{)(( sses with a clearer pcispecti\{* pro\'i{Ie{! I)\ ihcir j)iimaiv 
experiences. As one studeiH connnented. "Reading about the ptojx'tties 
of a group was interesting, but ' obsei ving them in onr media stall was 
rr.v//!" The student's data ajc fii.st Iian{l; but we have also of)seMed man\ 
students turin'ng to ii!)rar\ icseardi with a dilleicnt objective than "l)e' 
cause I have to do it"— their examination of existing reierences caiiies new 
importance because they are now using these sources to develop a lationalc 
or provide explanations lor their actual ex|)eriences. 

Wc have also been extremely pleased with tiie opportunities allorded 
hy tiie piojects foi tiie development ol studem responsibility anti initiati\'e. 
The student I'eali/es that he is in charge; he is working with Ins idea and 
his proeediM'es to develop his conclusions. While the assignment at first 
seems to be overwhelming, wc Ir.tve observed the sindcnis' enihusiasm and 
commitment to the projects develop as their projects develoj) (and we 
realize these feelings aie leinfoiced l)ecause wv as instructors are excited 
about the projects also); this ego-iuvolvement 7s a potent reinforcer in 
the students' leann'tig. One student has decided to expand his field project 
from last semester, whicii he calls liis "Killer-Instinct Theory of (com- 
munication,** to an independent study this semester; he .said,. "I can't 
stop now— there are too iminy things J haven't found out yet." 

We are also cjuite pleased widi the flexibility which the assignment 
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j)i(jvi(IcM. The jJiojcct can he su nciurcd to jnoviik' students wiiii oj)j)ortniii- 
tic^ to connnuniciic tlicir fuidinj^s through- writinj;, s}x,*akinj^, or oilier 
nicdia, such as aMiHo or video tape. Content areas for tlic j)rc)jccis are 
enilless. There are, ol course, students who couie to us with no initial 
idea lor a project. However, after discussions pertaining to tlicir interests, 
job aspirations, (juestions, and ol)jeetions and reactions to connniniication 
stuilv, tliey do discova" areas to pursue. Last semester, one student even 
deciileil to rcj)h"catc a j^rcvious project because his initial reaction to it 
^v!len r^rcsenteil as a sample project was one ol skepticism. The projects 
provide many oj)j)ortunities for out-of-classroom exj>eriences, including 
a i^real deal of instructor conferencing, and tliis in itself is an extremely 
.pc;sitive elleci of the assignment; often, die traditional role relationsliips 
, teacher-student tleveloj) into "colleaguc-rclaiionshijxs," as tlie student 
and instructor wrestle through jMohlenis together. 

Our cniinisiasin for tiie In-lhe-Field Project has giown o\ier tlie three 
u\;. ^^iucIl we liave used ii. New persjjeciives, ajjjJi oaches, and develoj>- 
meni^ cur eacJi time it is c!nj)h)yed. Um one tiling doesn't change: 
Student^ arc excited about it. and they learn Uoxu it. We invite oiiier 
teachers to adajn tiiis activity to their individual (lasses. 

Sampij: iN-TnE-FiKiJ) Projkcts 

1. •*Siea'ioj)ygia": A determination of tlie importance of physical appear- 
ance of the source conceniing the pai ticipatioii of a receiver when lie or 
siie was confronted with the h)llowing statement: "Twenty percent of 
the poj)ulation in the IJ. S. is aflected by sieatojngiu; woidd yon favor a 

• program to combat and investigate this disease?" 

2, "Tile Wit and Wisdom of Restroom Walls": A conij)arison of bath- 
room grafTiti at a large state imivcrsity and a small -j)rivate college. 

:'). *'A Comparative Study Between the Kldcrly in I'wo Nmsing Homes": 
An investigation of the diifcrenees in connnunication style of the elderly 
who lived in a home that they did not leave and which -was not reality- 
oriented versus the style of the elderly in a home tiiat iliey couhl leave and 
whicli was reality-oriented. 

h 'Tension-Releasing Mechanisms: A Behavioral Stniiy ol Expectant 
Fathers": An investigation of nonvcr!)al tension-reduction behaviors ' dis- 
j)laycd by ex])ceiant fathers in tiie fathers' waiting room at a local hosj>ital 
in relationship to the nmnber of the child exj)ected (first through iourUi). 
T). "Will People Communicate in Small Areas?": An explor:itioii of the 
ellecls ol elevators on communication patterns, given tlie age of the jjcoj)lc 
in the elevator, their sex, and the number of people in the elevator. 
' (). "Have You Seen My Brother?": A determination of how well people 
remember and give messages. The .experimenter asked store j)crsoimel 
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to gi\c a nicss:ii;c lo liis "brother/' iiulicalini; what the hroihcr niij^hi !)C 
wearing;: later, reiuriicd in disguise lo clicck the hcqncncy and acciirac \ 
of ilic rehiy uf the iiicssa,iic. 

7, "A Friciidlv .Siiiilc, a Srul Ik-IIo": An ohservaiioii and anahsis uF "ihc 
strant^cr sn iidronic" in lalkiiit; with jjcoj^lc one does not know. 
S. "Slaked-Oni Territory": An in\csiii;aiion ol personal >j):!ce iiivasicni in 
the Iil)raiy. ai a niai'a/ine siaiwl. and in ihe classroom. 

9. "Tlie liarleiiilei' and I": .\n anahsis oi dillcMcnt connnnnicaiion 
j>eoj>le use to convince the l)arieiider that one is "ol a_L»e*" wiiiioni iiavin.i^ 
to show an identification card. 

10. *'Xeed a Dime?": .\n invesiii»aiion oi ihc snci ^s oi nonveihal (oni- 
miniicatif)n (conducted while dressint^ a dejjartnieni tore window) ihion^h 
gainiufr .'ittentif)n' and relayinjL^ a niess:iirc to passini^ >ii()j>])Cis to j)ick up a 
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1. William Brooks. "Innovniivc Itisiniciionnl Snaicgius t- Sj)t.rc{i roiniminiciiio!). * 
Today's SfK-rch. 20 Onll. 197li)\pp, .S!!-!."): |.inu-s C.anficld' lUiic low, .\\u\ Ro])( Jl 
Mullin. "A Principle of LcnnnnjV Approach to Aiiiily.sis oi -udciit 1 i hers' \ 
Tcacliinj; licliavior/* (tinpLit)lisliC(? doctoral dissertation. C.nli;niljia t'ni\ irsii \ . I'Jir.i: 
Carl RojTcrs, Frvvdvm to Lcani (c/)Iuinl)ns. Oliio: Cha\ks K. Mt-nill. VMWi), j)p. i:i7-Hi}: 
Norman Wallcn and Robcn Travcrs. •'Anahsis and hnrsiij^ation of rrai-ln'n«; Mrtlnids.'* 
ifi Handbook of Jirsrarch on Trachin^r, \, i., riajjc. ed. {(:!ii(aj;n: Rand Mi\:ill\. VM\\\). 

pp. i js-riori. 

2. Uil) l.ainnc and jolm Carlcy, /7/r t^jiuslxmsirr lixstniidn — Whx Darstn lit- 
I {rip/ (Xru- "^ork: Aj>pk*t(>n-Cicimirv-Croft.s. lUTO). 

Social Forrrs. Sorioloiiinil Ojtartcrlw and Social' PtobUni^ \i\c liti-d lor llit-ir 
frcquLMit inclusion of Obscrvcr-I'ariicipani or Kiild Sintly repons. 

!. Many ideas for field stiidics have been sn^gesied and en(c)nrai;ed b\ niateiiaN 
in I.arry Unrknr and Robert Kibler. Sjurclt Cnmmunicaiioii lUlmxior: i^trsjurtivrs ttnd 
Fnunjdt's {V/^\Q\Kixn\ Cliirs. N.J.; Pienliee-Ilalb h>7i): Kim (;imn ami U(.!)by Pation. 
lUmr Uradiuirs m lutcrpersoual Comviuuicntion (New York: Harper and Rou'. VM\)\ 
Josepli I)e\'it(), Coirwiiniiratimt Concepts ond Processes (r,iiKle\v()(ul Clilfs. N\J.: rrdUiic- 
Hall, 1 97 1): Mark Rnapp, Konx'crhal Covimiinication in I hi man I ntcj action (New ^oik: 
Holl. Rinehart and Winston. I971i); C. David MorLensen. linsic nc(idin;:,s in Counnntiua- 
tiou Theory (New York: Harper and Row, 
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the ;is-ii;ir ;i: -ii in : •^■L]^ - i^iitlicr as r. ;n^ :'iui:il iiiia'.. ^ as j^ossiblc 
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This author believes that the colla^^e exercise ai.ows seli-coiKCj)t to 
take form throuf^b a classroom experieiice. However, dns is not ibc ulti- 
mate technicpie lor ilhnninatini; self; it is one A many. As on- 
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